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Teacher Education, UMM
Programs in Elementary and Secondary Education
Assessment Plan for .//0-./2/
1. Special Context
The Fall 2008 accreditation reviews by the Minnesota Board of Teaching (BOT) and the National
Council for Accreditation of Teacher Education (NCATE) resulted in full program approval for
the teacher education programs at UMM. As reported in our 2008‐2009 Assessment Report,
the programs received high ratings in the following areas:
• Candidate understanding of child and adolescent learning
• Candidate professionalism and content knowledge
• Overall assessment system including assessments, data collection and analysis, and use
of data
• Design, implementation of field experiences
• Diverse experiences provided for and required of all candidates
Even as we were receiving our program approvals from the state, new licensure requirements
from the BOT were progressing through the rule‐making stage. First, the UMM Teacher
Education program, like others around the state, must now be revised to meet new standards
in reading (in both elementary and secondary education programs), new technology standards,
and changes in the actual license framework that make optional the currently‐required
specialty areas (i.e. preprimary or 5‐8 middle level licenses) for elementary education majors.
Next, the BOT is replacing the current licensure exams (Praxis I and II through ETS) with new
exams which are currently under development with Pearson. Five teacher education faculty
members are serving on review committees for the new exams. Finally, the BOT is also working
on a standardized “lesson sample” assessment that student teachers will need to complete.
This change will not impact our program as much as it may others because we already have
implemented our own “Assessment of Student Learning” for students to complete during
student teaching.
To address these changes, the faculty will make some adjustments to existing courses and will
make more substantial changes by reassigning credits or adding/eliminating courses. By March
31, 2010, we will have submitted new or amended program documents to the BOT that show
how and where new standards are taught and assessed.
Though these changes will not be in effect for the 2009‐2010 year, they begin to impact our
current assessments and will impact many key assessments in the next two years.
2. 2009‐2010 New Technology Standards
The Teacher Education Faculty members have already voted to replace the “UMM Technology
Competencies” (developed in 2003) with new technology goals from the International Society
for Technology in Education (ISTE). These goals, as shown below in Table 1 below, represent a
comprehensive view of the role of technology in schools and society. They provide the

overarching purposes for our work in technology. To help our students meet these broad goals,
we are developing specific technology objectives. Many of the objectives are drawn directly
from the new state technology standards. Others will be developed based on our own program
goals. We have begun to map the objectives to specific courses and to specific assignments.
We also have begun to analyze our current technology assessment to determine its
effectiveness and its validity as related to new objectives.
3. Ongoing Goals and Assessments for 2009‐2010
Program goals as explained on our accreditation Web site remain unchanged. The specific goals
are delineated in our Conceptual Framework.
As part of our ongoing system, we will collect, record, and analyze data with key assessments.
The following section from the accreditation Web site (Standard 2 Assessment System & Unit
Evaluation “Assessment System”) provides further details:
The Key Assessments Collection, Analysis, and Dissemination Plan describes and guides
the unit’s assessment procedures. There are shared assessments among the elementary
education and secondary education programs with variations due mostly to length of
program. For decision‐making purposes, all data are reviewed by the entire faculty of
each program. Assessment results are also shared with the entire teacher education
faculty for data analysis and discussion. Because the two programs (elementary and
secondary) are closely related with combined candidates in the prerequisite
introductory course and the final professional development course, assessment results
impact both programs. In keeping with the institution’s assessment system, program
data are also submitted to the UMM Assessment of Student Learning Committee for
public dissemination. Aggregated unit data are shared with candidates and school
partners at advisory meetings. We continue to strive for improved dissemination of our
assessment results and are improving our Web site for that purpose.
Key assessments are aligned to program standards:
•
•
•

•

GPA data overall and in content areas provide evidence of subject matter
knowledge.
Praxis I and Praxis II scores assess subject matter mastery and professional
pedagogy.
Performance‐based assessments (including summative evaluations of student
teaching, reflective portfolio, and an analysis of student learning assignment)
align to Minnesota Standards of Effective Practice and provide evidence of
candidate proficiency in impacting student learning.
Follow‐up surveys of graduates and employers are aligned to performance‐based
assessments and program standards.

Table 25 ISTE National Educational Technology Standards and Performance Indicators for Teachers
Effective teachers model and apply the National Educational Technology Standards for Students (NETS S) as they design, implement, and
assess learning experiences to engage students and improve learning; enrich professional practice; and provide positive models for students,
colleagues, and the community. All teachers should meet the following standards and performance indicators. Teachers:

1 . Fa c i l ita te and Inspire S tudent L e a rning and Crea ti v it y – 2H
Teachers use their knowledge of subject matter, teaching and learning, and technology to facilitate experiences that advance student learning,
creativity, and innovation in both face-to-face and virtual environments. Teachers:
4M - a. promote, support, and model creative and innovative thinking and inventiveness
6K - b. engage students in exploring real-world issues and solving authentic problems using digital tools and resources
4M - c. promote student reflection using collaborative tools to reveal and clarify students’ conceptual understanding and thinking, planning,
and creative processes
6K - d. model collaborative knowledge construction by engaging in learning with students, colleagues, and others in face-to-face and virtual
environments

2 . D e sign and D e v e lop D igi ta l-Age L e arning E xperi enc e s and Asse s sments
Teachers design, develop, and evaluate authentic learning experiences and assessments incorporating contemporary tools and resources to maximize
content learning in context and to develop the knowledge, skills, and attitudes identified in the NETS•S. Teachers:
4M - a. design or adapt relevant learning experiences that incorporate digital tools and resources to promote student learning and creativity
7H - b. develop technology-enriched learning environments that enable all students to pursue their individual curiosities and become active
participants in setting their own educational goals, managing their own learning, and assessing their own progress
3R - c. customize and personalize learning activities to address students’ diverse learning styles, working strategies, and abilities using digital
tools and resources
7H & 8 N - d. provide students with multiple and varied formative and summative assessments aligned with content and technology
standards and use resulting data to inform learning and teaching

3 . Model D igita l-Age Work and L e arning
Teachers exhibit knowledge, skills, and work processes representative of an innovative professional in a global and digital society. Teachers:
6K - a. demonstrate fluency in technology systems and the transfer of current knowledge to new technologies and situations
4M - b. collaborate with students, peers, parents, and community members using digital tools and resources to support student success and
innovation
8N - c. communicate relevant information and ideas effectively to students, parents, and peers using a variety of digital-age media and
formats
6K - d. model and facilitate effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to
support research and learning

4 . Promote and Model Digi ta l Citiz en ship a nd Re sponsibili ty
Teachers understand local and global societal issues and responsibilities in an evolving digital culture and exhibit legal and ethical behavior in their
professional practices. Teachers:
1 0M - a. advocate, model, and teach safe, legal, and ethical use of digital information and technology, including respect for copyright,
intellectual property, and the appropriate documentation of sources
3R - b. address the diverse needs of all learners by using learner-centered strategies and providing equitable access to appropriate digital tools
and resources
1 0M - c. promote and model digital etiquette and responsible social interactions related to the use of technology and information
3R - d. develop and model cultural understanding and global awareness by engaging with colleagues and students of other cultures using
digital-age communication and collaboration tools

5 . Engage in Prof e s siona l Growth and L e ader sh ip
Teachers continuously improve their professional practice, model lifelong learning, and exhibit leadership in their school and professional
community by promoting and demonstrating the effective use of digital tools and resources. Teachers:
4M - a. participate in local and global learning communities to explore creative applications of technology to improve student learning
9M - b. exhibit leadership by demonstrating a vision of technology infusion, participating in shared decision making and community building,
and developing the leadership and technology skills of others
8N - c. evaluate and reflect on current research and professional practice on a regular basis to make effective use of existing and emerging
digital tools and resources in support of student learning
9M - d. contribute to the effectiveness, vitality, and self-renewal of the teaching profession and of their school and community
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